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In a world where a diversity of cultures live together, it is important to value and understand the differences. It is important that adolescents learn how other cultures live and understand them. Understanding and awareness are two aspects that are important for intercultural competence. In the SAGE Handbook of Intercultural Competence Brian H. Spitzberg and Gabriella Changnon explain the term intercultural competence as follows, “intercultural competence is the appropriate and effective management of interaction between people who, to some degree or another, represent different or divergent affective, cognitive, and behavioral orientations to the world” (7). It means that interaction with people from different cultures requires special skills, knowledge, and behavior to understand, value, and respect each other without causing misunderstanding because of the cultural differences. According to scholars like Byram, Deardorff, and Sercu, knowledge, skills, and interaction, valuing beliefs and behavior of other cultures, empathy, and open mindedness are other aspects of intercultural competence that are needed when living or working with people from other cultural backgrounds (see chapter two for more definitions of intercultural competence). At a university, students will also meet other students from different cultures and may participate in a study abroad program. For students, gaining intercultural competences is important in their personal and social development and beneficial in later life. Universities find it very important when it comes to internationalization and students are often encouraged to spend a semester or a full year at a university abroad. To find out whether students have gained full intercultural competence after their study abroad, several scholars in the field of intercultural communication have sought ways to assess a student’s level of intercultural competence. 
Many studies have been conducted to find out the effects of a study abroad on several aspects of intercultural competence. Clarke et al. investigated several intercultural influences of a semester abroad for students from the United States by sending surveys to a study abroad and a campus group. It is not clear if the students who had studied abroad were more aware of intercultural competence, more open minded, and more proficient before they left. The result of this study indicated that students who had studied abroad had gained greater intercultural proficiency, an increased openness to cultural diversity, and had become more globally minded than students who stayed in the US. Moreover, the students who participated in study abroad programs also perceived themselves as being “more proficient, approachable, and open to intercultural communication” (Clarke et al. 173). 
Further details of the study will be discussed in chapter three, but students had to rate themselves on how they perceived themselves and that can lead to socially desired answers. 
Another study, conducted by Wilson, professor of education and associate director of International Affairs at the University of Kentucky, mentions that the impact of an international experience can be divided into two general categories. In the first category an internationally experienced person will gain a global perspective, a substantive knowledge and a perceptual understanding of another culture and in the second category an international experience often leads to personal growth and new interpersonal relationships (21). These two categories contain the different dimensions and aspects that are important for gaining full intercultural competence such as understanding, knowledge, and awareness of other cultures, open-mindedness, empathy, and self confidence (see chapter two for definitions). 
	Another study conducted in the United States by Williams, who did research on the impact of a study abroad on a student’s intercultural communication skills at the Texan Christian University. Williams wanted to offer concrete evidence of the values and outcome of a study abroad and she did this by measuring adaptability and sensitivity which, according to her, are the basis of intercultural communication skills. Using a control group who stayed on campus, Williams found that the study abroad group had an increased cultural awareness, more understanding for another culture, and an overall greater increase in intercultural communication skills after they had come back than the students who did not study abroad (18-20). 
	However, these studies have been conducted in the United States and, so far, few studies on the impact of a study abroad on intercultural competence have been conducted in the Netherlands. There is one longitudinal study by Korzilius, van Hooft, and Planken on intercultural awareness and foreign language acquisition in the Netherlands, conducted at Radboud University in Nijmegen. However, this study assessed the effect of the four-year International Business Communication program at Radboud University on students’ intercultural awareness and foreign language acquisition and not just the effect a study abroad experience has on intercultural competence. Moreover, during the four years it a study abroad was not required and this study only assessed the effect of the four-year program. The study used a pre-test halfway through the students’ first year (2000-2001) and a post-test towards the end of the students’ final year (2003-2004). One hypothesis was that an increase in foreign language mastery, confidence, and interest in other cultures as an effect of the International Business Communication program was to be expected. The findings only partially supported this hypothesis and no empirical support for an increase in students’ confidence, interest in other cultures, and intercultural awareness was found (Korzilius, van Hooft, and Planken par. 38-40). 
Korzilius, van Hooft, and Planken sought to find the impact of a four-year university study on intercultural competence, but they did not discuss the effect of a study abroad experience during the International Business Communication program. The fact that in the Netherlands little research has been conducted to apply theory of intercultural competence to the assessment of a study abroad at Dutch universities indicates that more attention is needed for this. Therefore, this thesis aims to provide a framework that can be used for assessing intercultural competence at Dutch universities. The research question is if appropriate methods can be found to assess the effect of a study abroad for Dutch students. The exchange programs this thesis discusses and aims at are programs in which students of studies of English and American Studies can participate and study in the UK, US, or a partner university in Europe. Before appropriate methods for assessing intercultural competence can be designed, a framework of the exchange programs, definitions and the importance of assessing intercultural competence will be given. 
























Internationalization is important for students to learn about other cultures and personal development. Many universities offer several possibilities for students to study abroad for one or two semesters and have contacts with partner universities all over the world. Dutch universities also stress the importance of studying abroad. At Radboud University Nijmegen and Utrecht University studying abroad for one semester, or in some cases a year, is especially encouraged in language studies. For example, students of English and American Studies are encouraged to study in the UK, the United States, or at a partner university in Europe which offer courses in the English Language and Culture or American Studies. There are several exchange programs in which a student can take part or can visit the international office of the university to see the programs that are offered at partner universities. The wide range of possibilities would be too much to discuss. Therefore, three of them will be discussed that are relevant for English and American Studies students. For studying at a European university, Dutch students can apply for the Erasmus program, they can go abroad with ISEP (International Student Exchange Program) which offers exchange programs for students who want to study in the United States (for example students of American Studies students) and students of English can study at an English, Welsh, Scottish or Irish university with the Harting program.	
	Both Radboud University in Nijmegen and Utrecht University offer the Harting program for students of English to study in England, Wales, Scotland, or Ireland for one semester or a full year and they offer an Erasmus scholarship. The American Studies department at Radboud University offers the possibility of going abroad to the United States with ISEP. A study abroad is promoted at both universities in the chapter studeren in het buitenland (study abroad). In that chapter Radboud University states that a study abroad increases language proficiency, it makes a student independent and it offers a wide range of perspectives for a future career (par. 3). The studies English and American Studies at Radboud University offer courses in which a student can already gain some aspects of intercultural competence. Language skills are increased in courses like Oral Communication Skills and courses about the history and culture of the United Kingdom or the United States increase the knowledge of a student. By the time a student goes abroad during the second or third year, the student has already a substantial knowledge of the English language, country, culture, and history. In the following paragraphs the three exchange possibilities mentioned earlier in this chapter will be discussed. 
	The first exchange program that will be discussed is ISEP (International Students Exchange Program). Students of English or American Studies who wish to study in the US can apply for an ISEP scholarship. ISEP is an organization that provides exchange programs in many countries, but students of American Studies can apply for the exchange program to study in the US. The homepage of the ISEP website states that “ISEP is a network of 300 colleges and universities in 42 countries cooperating to provide affordable access to international education for a diverse student population. ISEP students gain intercultural competence through integration into their host institution and host culture while exploring the international dimensions of their academic field” (par. 1). ISEP already stresses the importance of gaining intercultural competence during a study abroad via ISEP.  The organization claims that by integration into the host institution and host culture, knowledge, language skills, valuing and understanding other cultures will increase. According to the following chapter on the site, vision, mission, and values, the vision of ISEP is to set the standard for worldwide cooperation in international education and its mission is promoting “academic and cross-cultural learning through its worldwide collaborative network of higher education institutions” (par. 1). In its mission as it is stated on the website, ISEP also “facilitates academic mobility through innovative and affordable exchange and study programs and it enhances institutional infrastructures for these programs and promotes campus internationalization” (par. 2). The ISEP network also claims that they enhance “the quality of education for all students through international exchange and promotes international understanding and cross-cultural learning and direct-immersion with emphasis on semester and year-long experiences” (par. 3). According to ISEP international understanding, cross-cultural learning and direct-immersion are important for developing intercultural competence and valuing and understanding other cultures.  
 ISEP offers study abroad programs at other ISEP member institutions and reciprocal exchange among international member institutions. Dutch students can participate in an US-International ISEP-exchange, in which exchanges take place between members in the USA and other countries as is stated in the section of exchanges on the site (par. 2). Dutch students will pay the cost of an academic term at their own university, and for every student sent abroad, the institution receives one in return. The site of ISEP mentions that “since 1979, more than 34,000 students have participated in ISEP exchanges and study-abroad programs and more than 95% of ISEP students study abroad for a semester or a full year” (par. 9) The site of ISEP gives a list of what the organization offers its students. According to the site, ISEP students: 

	Develop intercultural competence and personal maturity through immersion in another culture. 
	Gain understanding of the international dimensions of their academic field by taking regular classes with students from the host country and other foreign students. 
	Study in English or improve their foreign language skills through courses and use of the language in everyday life outside the classroom. 
	Live with local and other international students in student residences, shared apartments or other housing; housing and meal benefits are included in all exchange programs and most ISEP-Direct programs (par. 8). 

The first point already stresses the importance of gaining intercultural competence and the rest of the list are also dimensions that come back in various definitions of intercultural competence that will be discussed in chapter two. 
	The second exchange program that will be discussed is the Erasmus program, launched by the European Union in 1987, in which students can study abroad in Europe. Erasmus enables more than 180,000 students to study and work abroad each year. The website of the Erasmus program, part of the Education and Training section of the European Commission, states that Erasmus is not only for students, but also for university professors and business staff who want to teach abroad (par. 1). In addition, it also supports close cooperation between higher education institutions across Europe (Westerheijden 18). The website of the Erasmus program states that “the Erasmus programme places great importance on mobility and furthering career prospects through learning” (par. 2). According to the site, several studies have demonstrated that a study abroad not only enriches students’ lives in the academic field, but also in the acquisition of intercultural skills and self-reliance (par. 2). It stresses the importance of the development of intercultural competence during a study abroad. Like the ISEP exchange program, Erasmus also stresses importance on personal development and not only the increase of knowledge in the academic field. Since the launching of the program in 1987, 2 million students have participated and today, around 90 % of the European universities take part in Erasmus (par. 5). One of the studies that showed the impact of Erasmus on European higher education was conducted by Westerheijden, who collected data from literature reviews, surveys, and case studies of 20 institutions to assess the program on quality improvement in European higher education (Westerheijden 4). The general aim of the Erasmus program is “to create a European Higher Education Area and foster innovation through Europe” (19). In the sector of higher education the program aims “to encourage and support academic cooperation and mobility of higher education students and teachers within the European Union, the European Economic Area [ . . . ], as well as candidate countries” (19). The mission of the European Commission in the field of education and training sector is to reinforce and promote lifelong learning and enable countries to work together and to learn from the cooperation (19). 
In 2007, Erasmus became part of the European Union’s Lifelong Learning Programme, which was also initiated by the EU. The site of the Lifelong Learning Programme states that it “enables people at all stages of their lives to take part in stimulating learning experiences and help developing the education and training sector across Europe” (par. 1). The centerpiece of the Erasmus program is the Erasmus Student Mobility for Studies, in which university students can spend a period of study, between 3 and 12 months, in another participating country. The objectives of this program are similar to what ISEP offers to students, although Erasmus is only for European countries. The following objectives are stated on the section Erasmus Student Mobility for Studies on the site: 

	To enable students to benefit educationally, linguistically and culturally from the experience of learning in other European countries; 
	To promote co-operation between institutions and to enrich the educational environment of host institutions; 
	To contribute to the development of a pool of well-qualified, open-minded and internationally experienced young people as future professionals (par. 2). 

As stated above, the program claims to contribute to the gaining of cultural and international experience, and develop open-mindedness, which are important aspects of intercultural competence that will come back in various definitions that will be discussed in chapter two.  
	The third exchange program discussed here is the Harting program, in which students of English can spend a full academic year at a university in England, Scotland, Wales, or Ireland. Both Radboud University and Utrecht University offer this program for students of the English department who want to spend their third year abroad. The Harting program is an agreement among six Dutch and various British and Irish universities for student exchange. Every year, approximately eighteen places are available for Dutch students of English for a full academic year. In most cases, these Harting scholars follow an undergraduate program. The site Lifelong Learning Programme (Erasmus) en Harting 2011/2012 of Radboud University mentions that yearly, two to three students from RU are sent to England, Scotland, Wales, or Ireland under the Harting program. Dutch students who participate in the program are expected to teach Dutch to students of Dutch at the host university. 
	There are a few differences between the Harting program and the Erasmus program. In contrast to Erasmus, the Harting program is only for students of English. There is competition from students of English from five universities in the Netherlands and in contrast the Erasmus program, fewer places are available. With an Erasmus scholarship, students are sometimes treated like foreign students, whereas in the Harting program the Dutch students of English are treated just like the English students of English. In addition, students can participate in the Harting program in the third year, whereas Erasmus and ISEP allow students to go abroad in the second and third year. Another difference between the programs is that students who are going abroad with Erasmus can choose to stay abroad for one or two semesters, whereas the Harting program is only for a full academic year. Going for a full year and not being treated like a foreign student will help the Dutch students gain intercultural competence even faster and better as they are fully immersed in the English or Irish culture. In addition, students who participate in the Harting program are expected to teach Dutch conversation classes to students who have Dutch as an additional course (de Haan, par. 2). According to de Haan, this teaching experience is highly valued in this program (par. 2). 
 In December 2008, a study of the impact of Erasmus on European quality, openness, and internationalization was conducted by the European Commission, as mentioned earlier. The report also mentions the impact of the Erasmus exchange on individual level. The report states that “various studies have demonstrated the effect of the mobility programmes on personal development, networks and partnerships/relationships” (Westerheijden 27). A study by Bracht et al. in 2006 demonstrated that the Erasmus program had also proven to contribute to the competences and careers of mobile students (Westerheijden 27). In general, Erasmus students valued the program’s contribution to personal development more highly than its contribution to academic development. Studies by Bracht et al. and Teichler et al. in 2001 showed that the Erasmus program contributed to language improvement and a better knowledge of the host country. The report by Westerheijden also mentioned a study by Souto Otero and McCoshan in 2006 states that between 65-95% of the participating students recognized the effects of the Erasmus program in career-related attitudes. The students also claimed that the program had helped them “broadening their general education, developing personal values and their understanding of people from other cultural and ethnic background and enhancing interpersonal skills and building confidence” (Westerheijden 38). These changes in an individual are exactly what developing intercultural competence after a study abroad is all about according to Erasmus, ISEP, and Harting. The exchange programs claim that they improve intercultural competence; assessing students before and after a study abroad will help determine if the aims of the programs are met. 


2.	DEFINITIONS OF INTERCULTURAL COMPETENCE

This thesis focuses on the development of intercultural competence of university students as a result of studying abroad for a semester or a year. This group is chosen because at university students have the opportunity to study abroad and often students meet other international students during their study. Universities stress the importance of studying abroad and have many contacts for students who want to study abroad. Before discussing assessment methods for measuring intercultural competence after a study abroad, it is important to define and outline a critical framework around intercultural competence. 
First, it is important to outline several definitions of intercultural competence. Intercultural competence enables a person to interact both effectively and in a way that is acceptable for others when working or living in a group of people who have different cultural backgrounds. These different cultures each have their own values, beliefs, national customs, attitudes, and practices that affect the way these cultures work and see the other (INCA project 3). However, the term competence itself is defined differently by many scholars, who each have their own view of what is the most important aspect. In this context Deardorff  states that competence has been variously equated with “understanding  [ . . . ], satisfaction [ . . . ], effectiveness [ . . . ], appropriateness [ . . . ], and adaptation” (6). Over the last thirty years, each of these terms of competence has been defended or criticized in “McCroskey, 1982; Parks, 1985; Spitzberg, 1993, 1994a, 1994b, 2000, 2003; Spitzberg and Cupach, 1984, 1989, 2002” (qtd. in Deardorff 6). This thesis focuses on definitions developed by Grant and Hayness, who defined three competences, Byram, who is an important scholar in the educational field and developed five dimensions of intercultural competence, and Deardorff, who asked scholars and administrators from higher education institutions in the United States to come up with an appropriate definition. These three scholars were chosen, because of the different ways they define intercultural competence and the research is relatively recent. In addition, the Developmental Model of Intercultural Sensitivity (DMIS) developed by Bennett in the early 1970s and 1980s and the cultural readiness stages by Grant and Hayness will be discussed to show the stages of development of intercultural competence.  
In 1995, Grant and Hayness made a developmental framework for cultural competence training. They defined three kinds of competences that together make a student culturally competent. These competences are knowledge competence, affective competence, and skill competence. According to the authors, knowledge competence is a “cognitive understanding of cultural similarities and difference” (Grant and Hayness, par. 26). This means that students who do not have knowledge competence are unaware of similarities and differences of other cultures, whereas the students who have acquired this competence can use the knowledge to understand other cultures. This competence increases when students are aware of their own cultural traditions and can understand similarities and differences with others’ cultural traditions and content (Grant and Hayness, par. 26). Differences between cultures can be found in, for example, cultural traditions, such as the way a holiday or a wedding is celebrated. Students who have knowledge of how, for example, a wedding is celebrated in another culture and who are aware of the fact that the celebration of a wedding may be different than in their culture have acquired knowledge competence. The second competence the authors define is affective competence, which builds on knowledge competence. Students with affective competence are able “to perceive and communicate their own feelings and respond accurately to others’ perceptions and communications regarding cultural similarities and differences on the interpersonal level” (Grant and Hayness, par. 27). Students with affective competence have empathy for another culture, which is important for understanding and valuing that culture. The last competence Grant and Hayness define is skill competence, in which “students have become socially proactive in confronting cultural bias and challenging ethnocentrism, group hatred, prejudice, and violence” (par. 28). Students who have acquired skill competence have the ability to interact actively with other cultures and know what skills they have to use to talk to people of another culture and how to take part in the social life of a different cultural. According to Grant and Hayness, if students have these three competences, they are fully interculturally competent and aware of other cultures. Students will develop an understanding of other cultures and respect the cultural similarities and differences when working with people from another culture. 




In this table Sercu provides the five dimensions of intercultural competence with the definitions and all the aspects of these dimensions that, she claims, should be addressed in today’s education. According to Sercu, it is important for higher education institutions to have a clear definition of intercultural competence, its dimensions and what students should learn (75). The aspects that are addressed in this table are also especially important competences for students of a foreign language. This thesis claims that in studies such as English and American Studies, the aspects mentioned in the table should be addressed to increase the knowledge of Dutch students of English and American culture, people, customs, and cultural traditions so that when students decide to study in the UK or the US for a semester with Erasmus, ISEP, or Harting they have already gained a certain level of intercultural competence. This is important because during a study abroad, students will meet and interact with people from different cultures and students will adapt to the culture easier when they have acquired a certain level of intercultural competence.  
In contrast to theories with different dimensions of intercultural competence developed by Byram and Grant and Hayness, Deardorff conducted a study to find definitions and appropriate assessment methods of intercultural competence developed by a panel of internationally known intercultural scholars. Deardorff did not determine and develop her own theory about intercultural competence (as is the case in the theory of Byram and Grant and Hayness), but let administrators of twenty-four higher education institutions and twenty-three intercultural scholars discuss and decide on a definition of intercultural competence. The scholars also discussed different assessment methods that will be discussed in chapter three. To find an appropriate way of assessing intercultural competence, the administrators and scholars had to agree on a definition of these competences. Only with a clear definition of intercultural competence, the administrators and scholars could seek a method that would measure the intercultural competence a student developed in an internationalization program. In this study, nine definitions of intercultural competence, taken from literature, were provided. The definition that was deemed most applicable to the institutions’ internationalization strategies was a definition derived from Byram’s work in 1997. This definition received an average rating of 3.5 out of 4.0 on a 4-point Likert-type scale (4 = highly relevant/important and 1= not relevant/important to intercultural competence) and the scholars who participated in Deardorff’s study summarized it as follows: “Knowledge of others; knowledge of self; skills to interpret and relate; skills to discover and/or to interact; valuing others’ values, beliefs, and behaviors; and relativizing one’s self (qtd. in Deardorff 247). This definition derived from Byram’s work sums up all the aspects Byram defined in the five savoirs previously mentioned in this chapter. Knowledge of self and others is important for understanding how society works in the other culture and one’s own and knowledge makes people able to see the similarities and differences between cultures. The skills that are mentioned are important to interpret and explain the other culture and relate it to events and situations of one’s own culture and one is able to interact with people from different cultures. The last part of the definition, valuing beliefs and behaviors and being able to put things into perspective, is what Byram defined in his dimensions as attitudes and cultural awareness. The second highest rated definition (rating of 3.3) was the following definition by Lambert, developed in 1994, in which  intercultural competence consists of “five components: world knowledge, foreign language proficiency, cultural empathy, approval of foreign people and cultures, ability to practice one’s profession in an international setting” (qtd. in Deardorff 247). This definition contains the same aspects as the definition by Byram, only expressed in different words. In addition to these definitions, several higher education institutions that took part in Deardorff’s study had developed their own institutional definitions of intercultural competence. These definitions were general in nature and they shared some common elements of which awareness, valuing and understanding of cultural differences; experiencing other cultures; and self-awareness of one’s own culture were the top three of common elements (Deardorff 247). The best definition of intercultural competence, as agreed by the intercultural scholars, is the following definition: “the ability to communicate effectively and appropriately in intercultural situations based on one’s intercultural knowledge, skills, and attitudes” (Deardorff, 2004 194, qtd. in Deardorf 247). The terms knowledge, skills, and attitudes are also found in the three competences mentioned by Grant and Hayness and in the dimensions by Byram. However, where Byram, Sercu, and Grant and Hayness include specific information of what is meant by knowledge, skills, and attitudes in the definition of intercultural competence, the intercultural scholars and higher education administrators in Deardorff’s study preferred a broader definition (Deardorff 253). 
Gaining intercultural competence is a development which involves some different stages. These stages of development are mentioned by Grant and Hayness, who name the stages the cultural readiness stages. Bennett also developed a model of the different stages which is called the Developmental Model of Intercultural Sensitivity (DMIS). Moreover, some methods of assessing intercultural competence, which will be discussed in chapter three, are based on Bennett’s model of the developmental stages. DMIS originates from research in the 1970s and1980s and is a model of intercultural competence that has been widely discussed, researched, and explored in recent years. Bennett developed a dynamic model to explain how individuals respond to cultural differences and how their response evolved over time (Sinicrope, Norris, and Watanabe 8). This model consists of six stages which are grouped into three ethnocentric stages, in which the individual’s culture is the central worldview, and three ethnorelative stages, in which the individual’s culture is one of many equally valid worldview. Sinicrope, Norris, and Watanabe summarize these different stages as follows:  

1. In the first ethnocentric stage, denial, the individual denies the difference or existence of other cultures by erecting psychological or physical barriers in the forms of isolation and separation from other cultures.
2. In the second ethnocentric stage, defense, the individual reacts against the threat of other cultures by denigrating the other cultures (negative stereotyping) and promoting the superiority of one’s own culture. In some cases, the individual undergoes a reversal phase, during which the worldview shifts from one’s own culture to the other culture, and the own culture is subject to disparagement.
3. Finally, in the third ethnocentric stage, minimization, the individual acknowledges cultural differences on the surface but considers all cultures as fundamentally similar (8-9). 

In the first two stages an individual has a negative view on other cultures and finds one’s own culture better. In the third stage an individual slowly begins to see and acknowledge small cultural differences. After these three stages a more complex worldview is developed, in which one is able to understand cultures and actions are understood as culturally situated. The three following stages are summarized as follows: 

4. During the acceptance phase, the individual accepts and respects cultural differences
with regard to behavior and values.
5. In the second ethnorelative stage, adaptation, the individual develops the ability to shift his frame of reference to other culturally diverse worldviews through empathy and pluralism.
6. In the last stage, integration, the individual expands and incorporates other worldviews into his own worldview (Sinicrope, Norris, and Watanabe 9). 

During the last three stages an individual completely accepts and respects cultural differences, adapts and integrates into the other culture, and is able to incorporate other worldviews into one’s own worldview. In short, these six stages demonstrate the development of intercultural competence. The researchers claim that students who go abroad for their study will also go through these stages. However, the two first stages especially (denial and defense) may not be applicable to university students, because they have already gained knowledge of other cultures, tend to be more open-minded because of international students at their own university, and especially students who study a language have had courses in which they have already gained a certain degree of intercultural competence. 
	Grant and Hayness also developed a theory about the different stages a student will go through when gaining intercultural competence. For the authors, cultural readiness relates to the development of a “positive self-concept not predicated on highlighting the positive attributes of self over the negative attributes of others who are different” (Grant and Hayness, par. 30). This means that a student does not see his or her own culture as superior and better than another culture, but that a student has a better view on other cultures not based on prejudices. Grant and Hayness also state that a student has received new information, accepted differences and moved toward integration of characteristics related to cultural competence (par. 29). In this light experience is an important aspect. Experience with people from other cultures contributes to understanding, awareness, and empathy, which are characteristics of intercultural competence in the definitions by Grant and Hayness, Byram, and Deardorff. Grant and Hayness also state that cultural readiness “relates to having enough information and experience to discriminate between stereotypes and the richness of individuals who are different” (par. 30). This means that students have the knowledge and experience to look beyond stereotypes and prejudices, see people from a different cultural background as individuals, and value, understand, and respect the differences between individuals of another culture. 
Grant and Hayness present three stages of cultural readiness. The first stage is cultural incompetence, in which there is lack of knowledge, affective, and skill competences and little experience with people from a different cultural background. These students are unaware of difference between cultures and they do not see the need and importance of cultural learning and have stereotype attitudes. Students do not see people from a different cultural background as individuals, but as a different cultural group with stereotypical behavior and students think the own culture is superior over another culture (Grant and Hayness, par. 31). This stage corresponds with the first two stages (denial and defense) by Bennett, in which Bennett also mentions negative stereotyping and the feeling that the own culture is superior over the other. The second stage in gaining cultural readiness is cultural sensitiveness, in which students have increased cultural knowledge, affective, and skill competence. They take more responsibility for their responses to others, are able to accept differences and are more open to people different from themselves (Grant and Hayness, par. 32). This stage can be considered similar to Bennett’s third and fourth stage (minimization and acceptance), in which a student acknowledges cultural differences and begins to accept and respect the differences between cultures. The third and last stage, according to Grant and Hayness, is cultural competence, in which a student is culturally knowledgeable, highly skilled, and has empathy. A student is able to integrate new experiences with old ones; he or she appreciates, respects, and values cultural differences and is able to see and act beyond him- or herself and view a situation through the eyes of the other (Grant and Hayness, par. 33). This stage corresponds with the two last stages by Bennett (adaptation and integration), in which is stated that an individual has developed a diverse worldview through empathy and expands and incorporates other worldviews into his own worldview. These stages developed by Bennett in the 1970s and 1980s and Grant and Hayness in 1995 can still be applied to students who go abroad, because students will face new experiences with people from other cultural backgrounds, students have to look beyond their own culture, and be able to view a situation through the eyes of the other culture. In contrast to the six stages developed by Bennett, Grant and Hayness have three stages, but the content is similar and both theories demonstrate the gradual development of gaining intercultural competence. 









































3.	 ASSESSING INTERCULTURAL COMPETENCE

The second chapter focused on the definitions of intercultural competence. This third chapter will focus on the assessment of intercultural competence and a few aspects will be discussed: the importance of assessing intercultural competence, the theory behind assessing intercultural competence, and results of assessment methods. This chapter aims to provide a framework which can be used in developing a method for assessing intercultural competence after a study abroad with Erasmus, ISEP, or the Harting program discussed in the first chapter. 
	Educators want their students to be prepared for a study abroad. The foreign language and culture curricula help learners acquire the general humanistic educational goal of intercultural competence. At universities students are encouraged to participate in exchange programs in which they acquire intercultural competence in a natural way. To find out whether students have acquired a high level of intercultural competence, ways are being sought to assess this intercultural competence. Designing a framework for the assessment of intercultural competence is important and several scholars, such as Lessard-Clouston, Seelve, and Byram in 1992, 1994, and 1997 respectively, have provided concrete suggestions as to what methods can be used (Sercu 74). However, methods developed in the early 1990s are now considered not recent and not trustworthy enough, like the CCAI method, which was developed in the early 1990s and showed mixed results in recent studies. Sercu argues that many of the assessment techniques that are proposed by scholars are teaching techniques, such as “cultural minidramas, critical incidents, culture assimilators, simulation games, and documents originating from a foreign culture” (74). An advantage of using teaching techniques as assessment methods is that students will not be much aware that a teacher is assessing their intercultural competence and in this way students do not have the chance to answer socially desirable. Sercu stresses the importance of assessing intercultural competence in foreign language education. When it comes to assessment, all parties are concerned; the learners want to know if they are making progress and where improvement is needed and for teachers assessment is feedback regarding the way they are teaching and whether the learners are actually learning what the teachers are teaching (Sercu 74). Moreover, since all communication in a foreign language is intercultural, teachers feel that their teaching should promote the acquisition of intercultural competence and at the same time they realize that “learners tend not to pay attention to what is not assessed and therefore demand that good assessment tools be developed” (Sercu 74). Sercu provided a table of aspects that, according to her, need to be addressed in education. This table can be found in chapter two of this thesis in which this table is explained (table 1). Sercu also states that assessment is important because society holds teachers accountable and wants to see the effects of teaching efforts. In addition, teachers tend to teach what will be tested, so it is important to have tests that will assess all dimensions that are important in gaining full intercultural competence (Sercu 75).
In her article, Sercu raises the question whether or not intercultural competence can be assessed holistically. She also raises the questions whether it is possible to design a test that investigates whether someone is or is not intercultural competent according to Byram’s definition and whether tools and tasks that can assess competence in any of the different dimensions distinguished can be designed (Sercu 77). It is not easy to provide answers to these questions, since there are several ways of assessing competences and it is difficult to say which methods or tests should best be used and will give the best results. Scholars like Sercu, Deardorff, and Sinicrope, Norris, and Watanabe have come up with theories and assessment methods that are relevant for assessing the effect of an Erasmus, ISEP, or Harting program exchange for university students in the Netherlands. 
First, before recent studies are discussed, two standardized tests for assessing intercultural competence will be mentioned. The first standardized test is the Cross-Cultural Adaptability Inventory (CCAI), developed by Kelley and Meyers in the early 1990s. The CCAI method consists of four dimensions that together measure the ability of an individual to adapt to different cultures. This method has also been used to assess a study abroad in studies by Kitsantas and Meyers, Williams, and Zielinski in respectively 2001, 2005, and 2007 (Sinicrope, Norris, and Watanabe 20). However, since this method was developed in the early 1990s and in the meantime new and better methods have been developed, CCAI should not be used anymore, because of its mixed results in recent studies. For example, Kitsantas and Meyers found statistically significant differences between study abroad and non-study abroad groups for all four dimensions and before the students went abroad, minimal differences were found between both groups (Sinicrope, Norris, and Watanabe 21). The result indicates that students who went abroad acquired a higher level of intercultural competence than students who stayed on campus. In contrast to this result, studies by Williams, and Zielinski did not find overall differences between study abroad and non-study abroad group performance on the CCAI (Sinicrope, Norris, and Watanabe 21). These mixed results indicate that in assessing intercultural competence CCAI may not be the best method. Moreover, a study by Davis and Finney in 2006 concluded that the model described in the CCAI using the four dimensions did not fit data collected by using the CCAI. This means that the way CCAI was designed and described was not appropriate for the data collected by researchers when using the method. Therefore, Davis and Finney recommended that the CCAI should not be used until it had been further studied, researched, and developed (Sinicrope, Norris, and Watanabe 22). Therefore, CCAI will also not be used to assess a study abroad experience for students of English with Erasmus, ISEP, or Harting, but it shows that assessment methods developed in the early 1990s may not be appropriate anymore for current studies.
More recently, Sercu gave examples of types of tests that can be used in several domains of intercultural competence; such as multiple-choice tests for domain-specific knowledge, written or spoken self-reporting on how to solve a particular intercultural problem, self-reporting or portfolio assessment, and with respect to assessing attitudes, an attitude scale or questionnaires can be used (77-78). Deardorff focused on a panel of higher education administrators and scholars in the field of intercultural communication. The advantage of Deardorff’s study is that she provides methods that are already used at universities in the United States and some of these methods can be useful for assessing intercultural competence for Dutch students. In contrast to the study by Deardorff, in which assessment methods were developed, Sinicrope, Norris, and Watanabe discuss several standardized tests that have been developed by scholars to measure intercultural competence. They discuss the inappropriate method of CCAI and a more useful method of the Intercultural Development Inventory (IDI), which is a 50-item self-assessment with five point Likert scale. IDI is based on Bennett’s DMIS model as described in chapter two and IDI has also been used to assess intercultural competence of university students abroad, as a study by Engle and Engle in 2004 demonstrated (Sinicrope, Norris, and Watanabe 17). Engle and Engle not only focussed on assessing university students, because due to globalization, intercultural competence and intercultural sensitivity research has flourished in a variety of contexts, such as doctors in sensitivity training programs and expatriates living abroad (Sinicrope, Norris and Watanabe 12). Moreover, although IDI has been used to assess the intercultural competence of university students after a study abroad, just a questionnaire for self-assessment may not be enough; in self assessment students can answer the questions in a socially correct way. Therefore this method will be discussed later, but the test itself will not be used when methods that can assess the effect of an Erasmus, ISEP, or Harting exchange program are designed. This also has to do with the fact that IDI is a standardized test that measures one’s development of intercultural competence with regard to the developmental stages according to Bennett’s model. This thesis aims to develop methods that will also assess the different dimensions of intercultural competence and not only determine the developmental phase a student is in. Moreover, an important point is that all these studies focus on American students on a study abroad and so far, few Dutch scholars have come up with methods that are used for Dutch students.
	The study by Deardorff, on the identification and assessment of intercultural competence after internationalization, differs in some aspects from the studies by Sercu and Sinicrope, Norris, and Watanabe. Sercu and Sinicrope, Norris, and Watanabe focused on existing research, while Deardorff invited a panel of internationally known intercultural scholars and administrators of higher education institution to agree on assessment methods. Twenty-four of the seventy-three institutions Deardorff invited chose to participate and the participating institutions represented a wide variety of institutions from across the United States. First, the administrators completed a questionnaire which included closed and open-ended questions about how that institution addressed intercultural competence as a student outcome. These data were collected and analyzed to give an impression of what was being done in defining and assessing intercultural competence as an outcome of internationalization efforts at institutions of higher education in the United States (Deardorff 244). The questionnaire showed that all institutions involved in the study agreed that it is important to assess students’ intercultural competence. Thirty-eight percent of the institutions already assessed their students’ intercultural competence and the methods they used were similar. According to Deardorff, the “top assessment methods currently being used include student interviews [ . . . ] followed by student papers and presentations, student portfolios, observation of students by others/host culture, professor evaluations [ . . . ] and pre-tests and post-tests” (248). This shows that a great variety of methods were used at these institutions to assess intercultural competence after a study abroad and this is in line with the methods mentioned in Sercu’s study, in which assessment portfolios, written self-reporting and interviews were also proposed (77-78). An average of five different assessment methods were used per institution, which shows that the institutions used more than one assessment method (Deardorff 250). In addition, the study indicated that all the administrators found the following assessment methods appropriate and all the institutions used some of the following methods: observation by others/host culture, case studies, judgment by self and others, and student interviews (Deardorff 250). By observation of the host culture, students are likely to become aware of the differences in behaviour and society. Judgment by self and others demonstrates how students perceive themselves and how others see them and this is important to find out if students are aware of how they comes across in other cultures. In student interviews teachers have time to elaborate on aspects that are important, they see how a student reacts to the questions, and students have more time to explain their answers. 95% of the administrators also agreed on using a mix of qualitative and quantitative measures to assess intercultural competence. Examples of qualitative measures are interviews, papers, observation, and case studies and examples of quantitative measures are questionnaires and a pre- and post-test. The same percentage was found for the following assessment methods that the administrators accepted: “analysis of narrative diaries, self-report instruments, [ . . . ], and a bottom-up approach involving such techniques as focus groups, dialogues, and workshops” (Deardorff 250). This is also exactly what Sercu suggests in her study, using multiple methods and a mix of qualitative and quantitative measures is important. Figure 2 shows the variety of methods that the institutions in Deardorff’s study used to assess a student’s intercultural competence. The institutions each had an average of five different assessment methods (Deardorff 251). 
(Deardorff 251). 

Deardorff concludes that it is important to measure intercultural competence for a period of time as opposed to one point in time, which means that it is best to assess students before and after a study abroad and even during their stay abroad a student can keep a self-report or write papers. In this way the development of intercultural competence can be measured best. Deardorff also argues that it is best to use multiple methods. She also states that, “in measuring intercultural competence, it is important first to determine who is engaged in the actual measurement (including identifying their cultural biases), [ . . . ], in what context, for what purpose, to what benefit, the time frame involved (e.g., ongoing assessment), the level of cooperation, and the level of abstraction” (258). Deardorff argues that it should be clearly determined which groups of people are involved in the assessment, for example students. Besides this, the context and purpose of the assessment should be determined, as well as the level of cooperation, whether the method that is used is an inventory or an ongoing assessment, and the benefits of assessing intercultural competence of the groups that are involved. When all of this is clear, an appropriate assessment method can be determined. Furthermore, Deardorff claims that it is vital for the assessment method to match the definition devised for intercultural competence, for example, using more specific methods for more specific definitions and more general methods for more general definitions (258). However, it is up to each institution to determine which definition of intercultural competence it uses, specific or more general, and therefore which methods are most appropriate for measuring a student’s intercultural competence. 
	In contrast to the methods developed at the higher institutions mentioned by Deardorff and Sercu, Sinicrope, Norris, and Watanabe mention various research methods developed by scholars. The method of the Intercultural Development Inventory (IDI) is based on Bennett’s Developmental Model of Intercultural Sensitivity (DMIS), as described in the previous chapter. A study by Engle and Engle in 2004 found that “students in a study abroad program in France experienced the greatest intercultural competence gains in the whole-year program (versus semester-long programs) as measured by the IDI” (Sinicrope, Norris, and Watanabe 18). According to this test, and if the test is correct, a student will achieve the greatest increase in intercultural competence if he or she participates in a whole-year program. However, many university students who take part in a study abroad program spend one semester in another country, as is the case in the Dutch Erasmus and ISEP exchange program. Engle and Engle also assessed students’ proficiency gains in French using a proficiency test that complemented the IDI results and they found that “students experienced greatest percentage gain on the proficiency test after their first semester and on the IDI after the second semester” (Sinicrope, Norris, and Watanabe 18). According to the proficiency test the students had the highest increase of their proficiency in French after the first semester and the IDI measured the highest increase after the second semester. Even though Engle and Engle found that a whole-year program has the greatest gains in intercultural competence, according to the proficiency test also one semester abroad will increase a student’s proficiency in the foreign language. IDI measures the development of intercultural competence in terms of the six developmental stages developed by Bennett (see chapter two) and not the dimensions of intercultural competence mentioned by Byram. In this thesis, IDI is not considered a method that could be used to assess intercultural competence of Dutch students after a study abroad, because the aim of chapter four is to design methods that will assess Dutch students according to the dimensions of intercultural competence developed by Byram. However, information about the developmental stages of intercultural competence will be used in order to find out in what stage the student is in. 
	In 2009, Clarke et al. investigated the potential intercultural proficiencies that are expected from a semester abroad for US students (175). The students involved in the study were undergraduate students from a business school of a midsize state university in the United States. A survey was sent to two sample groups, a group who stayed on campus and a group who completed the same course work at a university in Belgium. Clarke et al. did not use one method, but combined parts of other tests in the survey. Global mindedness was measured with a 30-item Global-Mindedness scale developed by Hett in 1993, which consists of five elements. Research by Gillian in 1996 confirmed the reliability of the global-mindedness scale for assessing intercultural competence of college students. In addition, a 22-item Intercultural Sensitivity Index (ISI) developed by Olson and Kroeger in 2001 was used to measure the intercultural understanding of students studying abroad (Clarke et al. 176). The study used parts of different methods combined in one survey that was sent to the students and students had to rate themselves. Only using a self assessment and closed questions can lead to socially desirable answers and therefore it could be arguable whether such a method is reliable and valid enough. 




















4.	 DEVELOPING METHODS FOR ASSESSING INTERCULTURAL COMPETENCE AFTER ERASMUS, ISEP, OR HARTING PROGRAM

The previous chapters discussed three different exchange programs in which Dutch students of English or American Studies of Utrecht University and Radboud University Nijmegen can take part in, definitions of intercultural competence, and various methods that can be used to assess intercultural competence. The third chapter showed the importance of assessing intercultural competence after a study abroad and demonstrated several methods used at higher education institutions in the United States. However, at Dutch universities, such as Utrecht University and Radboud University Nijmegen little or no attention at all is given to assessing intercultural competence before and after a study abroad. It is not only important for students to assess their intercultural competence before and after a study abroad to find out the effect of an exchange with Erasmus, ISEP, or Harting, but it is also important for the universities themselves. Moreover, especially for the language studies, such as English, it is important to find out what level of intercultural competence the students have acquired, because acquiring intercultural competence and expertise in a specific language and culture is important for a language study. In addition, as already mentioned in the third chapter, Sercu stated that especially for foreign language education it is important to assess intercultural competence because the students want to know if they are making progress and for teachers the assessment is a form of feedback regarding the way they are teaching and if students are learning what the professors are teaching (Sercu 74). Not only the students who go abroad for their study should be assessed for their development of intercultural competence, but also the students who stay at their home university should be assessment to find out the importance and effect of a study abroad, and whether a specific exchange program has the expected result. Dutch universities could pay more attention to assessing the development of intercultural competence before and after an exchange program. At Radboud University, many students who went abroad with Erasmus write a self-report about their experiences, but these reports are more meant for other students who are planning to study abroad, although it can be seen as an assessment method after a study abroad. The chapter the placement process on the site of ISEP mentions that applying for an ISEP study abroad exchange includes an appointment with an ISEP coordinator at the home university, but the coordinator only makes sure everything will be organized and answers questions from students and little attention is given to assessing intercultural competence (par. 2). This chapter aims to develop appropriate methods for Dutch universities for assessing the level and development of students’ intercultural competence before and after a study abroad with Erasmus, ISEP, or the Harting program.	
First of all, before developing good methods of assessing intercultural competence for Dutch universities, it is important to find out which of the definitions that are mentioned in the first chapter is the most complete and applicable to Utrecht University and Radboud University. UU and RU do not refer to definitions of intercultural competence themselves, the chapter studeren in het buitenland (study abroad) of Radboud University does mention that it a study abroad increases language proficiency and that it is good for personal development, but these are only a few aspects of intercultural competence (par. 3). Other Dutch universities, such as State University Groningen also do not mention a clear definition of intercultural competence. The chapter naar het buitenland (going abroad) on the site of State University Groningen states that a study abroad is a valuable experience on personal and academic level; students get to know another country and culture, different education system and it gives wider perspectives for a future career (par. 1). These aspects mentioned by State University Groningen can be found in definitions by Grant and Hayness and Byram, but the universities do not provide a clear definition of intercultural competence. The American administrators in Deardorff’s study did have clear definitions of intercultural competence that they used at their university for assessing students’ intercultural competence. The definitions of the American administrators included all the aspects that are mentioned by Byram and that makes it easier to develop appropriate assessment methods. Radboud University and Utrecht University do not mention a specific definition of intercultural competence and that makes it more difficult to develop appropriate assessment methods. For this thesis the definition developed by Grant and Hayness does not seem the most applicable definition, because it would be better to have better defined and more dimensions than the ones Grant and Hayness propose. The definition and the five dimensions of intercultural competence which are mentioned by Byram seem more appropriate for assessing intercultural competence at university level. Byram is an important scholar in the educational field and he developed his theory of intercultural competence around education. The study by Deardorff showed that the definition of intercultural competence that was most applicable according to scholars and administrators of higher education institutions in the United States are also based on Byram’s work. For this thesis, Byram’s definition of intercultural competence will be used and multiple tests and methods according to the different dimensions in his definition of intercultural competence will be proposed for use at Dutch universities. Both the United States and the Netherlands are western nations and even though there are cultural differences between the countries, it should not influence the assessment methods that will be proposed, because Byram’s dimensions can be applied to any culture. In assessment methods the host country may matter. The assessment methods for use at Dutch universities can be more focused on western nations such as the United States and European countries, because these locations are the most common study abroad locations for Dutch students. American students do not only go to Europe, but Asia is growing in appeal as location for a study abroad and not all Asian countries are western. 
Before turning to the design of assessment methods for Dutch universities, a comparison with American exchange programs has to be made. All the research mentioned earlier is based on American exchange programs and American students who go abroad. However, the articles often do not mention specific names of exchange programs like ISEP, Erasmus, and the Harting program that are mentioned in this thesis. Even though no specific exchange programs are mentioned, it is possible to make some comparisons between the kind of programs and organizations. In Deardorff’s study, 73 higher education institutions received an invitation to take part in the study. These invitations were sent through NAFSA, the Association of International Educators and through the American Council on Education (ACE). Sincrope, Norris, and Watanabe state that the American Council on Education (ACE) has taken “a leadership role in identifying and disseminating practices and strategies for campus-wide internationalization of the college curriculum” (38). These higher education institutions were identified as institutions that were strongly committed to internationalization and participated in either ACE’s Internationalization Collaborative or they were recognized nationally by NAFSA as being an internationalized institution (Deardorff 244-245). Dutch universities also participate in international organizations that stimulate the internationalization of students. An example is the International Research Universities Network (IRUN), founded by Radboud University, which is an international academic network of nine European universities that stimulates the exchange of staff and students between universities and stimulates the development of joint programs as is stated on the section internationaal (international) on the site (par. 3). ISEP is also an international organization in which universities all over the world participate, as well as Dutch and American universities. The section internationale samenwerking (international collaboration) on the site of Utrecht University states that Utrecht University also actively participates in various international research and educational networks such as the League of European Research Universities, Utrecht Network, and Oxford Network (par. 4). 
Even though the articles by Deardorff, Sercu, Wilson, and Williams (mentioned in the introduction) do not mention a specific exchange program with which the American students go abroad for their study, some differences can be noticed with exchange programs like Erasmus, ISEP, or the Harting program. In the United States students can study abroad with ISEP at a member university all over the world in contrast to students of English and American Studies from Radboud University, who can apply for an ISEP scholarship only for studying in the United States. Erasmus is an exchange program for only European students. As is stated on the site of Erasmus, it places great importance on mobility and furthering career prospects through learning and it also supports close cooperation between higher education institutions across Europe (par. 1). The general aim of Erasmus is creating a European Higher Education Area and foster innovation through Europe (par. 6). The way Erasmus works is, because of its aim, different than the aims of an American exchange program. American students have to travel further for a study abroad. Europe consists of many different languages and cultures and the European Union wants to create an area in which students from all European countries can easily move between countries and it fosters unity. 
Williams, who did research on the impact of a study abroad on a student’s intercultural communication skills, used students from the Texan Christian University for his research. The study abroad group consisted of 44 students in the fall of 2001, included students who studied in Australia, Belgium, France, Germany, Hungary, Italy, Japan, Mexico, Netherlands, Russia, Spain, and the U.K. (Williams 13). Again, no specific name of an exchange program in which the students participated in their study abroad experience is mentioned here, because the study was open to all students who participated on a study abroad program for a semester and according to Williams, that could be a potential problem (25). Williams also stated that TCU has programs of 3 to 5 weeks in length, as well as semester long and full year abroad programs (25). This is comparable with the length of the exchange programs at Dutch universities, because both ISEP and Erasmus offer semester long programs and the Harting program is a full year, although these exchange programs do not offer programs of 3 to 5 weeks. One of the missions of TCU making students international aware and TCU is 6th in the national ranking among doctoral institutions for percentage of students who study abroad (22). TCU wants to raise international awareness and personal development through cooperation with universities abroad and so do Dutch universities as University Utrecht and Radboud University. 
A difference between the situation American and Dutch situation of a study abroad is the language. English is a world language and this may make it easier for American students to communicate in countries outside the US without speaking a foreign language. Dutch students who study in the UK, US, or a European country will mostly not speak their native language in the host country and this may improve their language skills in their second language. The size of the countries also matters for a study abroad. The United States is much bigger than the Netherlands and students from Dutch universities have to travel less than American students for a study abroad. The destinations for a study abroad in the United States and the Netherlands also show some differences. According to Clarke et al., Europe is the primary destination for a study abroad for American students (58.3%), but as Bhandari and Chow state, “other locations, such as Asia and Latin America, are also growing in appeal (qtd. in Clarke et al. 173). For Dutch students, the United States is an appealing location for a study abroad, although students who study abroad through Erasmus stay in Europe. Asia and Latin America are less common locations for a study abroad for Dutch students. Even though there are some small differences between the American and Dutch situation at universities, the assessment methods that are proposed by the American researchers, such as Deardorff, Sercu, and Sincrope, Norris, and Watanabe, can also be used for Dutch students. American universities like TCU or the higher education institutions in Deardorff’s study mention aims of a study abroad that are similar to the aims of Radboud University and Utrecht University that offer study abroad programs like Erasmus, ISEP, and Harting. 
It is important to measure the level of intercultural competence for a period of time and not only at one point in time, and this means not only assessing intercultural competence when students come back, but also before they go abroad. Deardorff concluded that it is best to use multiple assessment methods and not just one method, such as an inventory, because assessment methods should be a mix between qualitative and quantitative measurements (257-258). Before students go abroad, it is important to find out their level of intercultural competence at that point, so that the university knows what level of intercultural competence the student has already gained. In this light a pre- and post-test could be made that consists of the various dimensions of intercultural competence as developed by Byram: knowledge, skill of interpreting and relating, skill of discovery and interaction, attitudes, and critical cultural awareness. In the introductory questions students can be asked about their earlier intercultural experiences, fluency in foreign language, and expectations of the other culture. The test consists of open and closed questions. For each different dimension there are a number of closed questions followed by open ended questions in which the student has to describe his or her intercultural competence and explain the answer of the closed questions with examples. The closed questions are questions in which students have to rate themselves on a scale from 0 to 5. When a student comes back from a study abroad, the same test can be administered to find out the difference. Examples from questions in the pre- and post-test that will be discussed later are derived from a questionnaire of a research project conducted by the Federation of the Experiment in International Living (FEIL) that assessed British and Swiss volunteers in Ecuador. Although this questionnaire is designed for volunteers and it is a post-test, some of these questions that address aspects of knowledge, skills, attitude, and awareness can also be used in both the pre- and post-test for Dutch university students. The questions are originally in the past tense, but are also made appropriate for a pre-test by changing them into present tense. A problem that might occur is the objectivity of a self-rating questionnaire and the possibility of answering socially desirable. Therefore, more methods should be used, but letting the students fill in a questionnaire before and after they come back also gives insight in how they see and perceive themselves. Knowledge is one of Byram’s dimensions and the following questions that address this competence can be used in a pre- and posttest:
	 
	I know/knew the essential norms and taboos of the host 
culture (e.g., greetings, dress, behaviours, etc.) 			0 1 2 3 4 5 
	I can/could contrast important aspects of the host language 
and culture with my own 						0 1 2 3 4 5 
	I can/could cite important historical and socio-political 
factors that shape my own culture and the host culture 		0 1 2 3 4 5 
	I can/could describe interactional behaviours common 
among English/Americans in social and professional areas 
(e.g., family roles, team work, problem solving, etc.) 		0 1 2 3 4 5
	I can/could discuss and contrast various behavioural 
patterns in my own culture with those in the UK/US		0 1 2 3 4 5 
(Federation EIL 18). 

These questions are important to find out how students would assess themselves on their knowledge of the host culture. A second dimension developed by Byram is savoir être (attitudes) which could be addressed by the following closed questions: 

	Pre-test: I will demonstrate willingness to
Post-test: While in the UK/US, I demonstrated willingness to
	interact with host culture members (I do/didn’t avoid 
them or primarily seek out my compatriots) 			0 1 2 3 4 5 
	learn from my hosts, their language, and their culture 		0 1 2 3 4 5 
	show interest in new cultural aspects (e.g., to 
understand the values, history, traditions, etc.) 			0 1 2 3 4 5 
	try to understand differences in the behaviours, 
values, attitudes, and styles of host members 			0 1 2 3 4 5 
	reflect on the impact and consequences of my 
decisions and choices on my hosts 					0 1 2 3 4 5 
	deal with different ways of perceiving, expressing, 
interacting, and behaving 						0 1 2 3 4 5 
	interact in alternative ways, even when quite different 
from those to which I was accustomed and preferred	 	0 1 2 3 4 5 
		(Federation EIL 19). 

Another important dimension developed by Byram is savoir s’engager (cultural awareness). Questions about cultural awareness may make students aware of cultural differences and how much the culture of the host country differs. The following questions about cultural awareness can be asked in the pre-and post-test: 

Pre-test: I will realize the importance of
Post-test: While in the UK/US, I realized the importance of 
	differences and similarities across my own and 
the host language and culture 					0 1 2 3 4 5 
	how host culture members view(ed) me and why 			0 1 2 3 4 5 
	responses by host culture members to my own 
social identity (e.g., race, class, gender, age, etc.) 			0 1 2 3 4 5 
	diversity in the host culture (such as differences in 
race, class, gender, age, ability, etc.) 				0 1 2 3 4 5 
	dangers of generalizing individual behaviours as 
representative of the whole culture 					0 1 2 3 4 5 
	my choices and their consequences (which make/made 
me either more, or less, acceptable to my hosts) 			0 1 2 3 4 5 
	my hosts' reactions to me that reflect(ed) their 
cultural values 							0 1 2 3 4 5 
	my own level of intercultural development 				0 1 2 3 4 5 
(Federation EIL 20). 

A fourth dimension mentioned by Byram and that came back in the definitions in the study by Deardorff and Grant and Hayness, is savoir apprende or savoir comprendre (skill competence). The questionnaire developed for the project of the Federation of the Experiment in International Living did not make a distinction in skill competence as Byram did with skills of interpreting and relating and skills of discovery and interaction. The questionnaire by FEIL used questions that asked more about the skills in interaction with other cultures. However, a question about the ability to contrast the host culture with the own culture asks skills of interpreting and relating. The following questions about skill competence can be asked in the pre- and post-test: 

	I demonstrate(d) flexibility when interacting with 
persons from the host culture 					0 1 2 3 4 5 
	I adjust(ed) my behaviour, dress, etc., as appropriate, 
to avoid offending my hosts 						0 1 2 3 4 5 
	I am/was able to contrast the host culture with my own 		0 1 2 3 4 5 
	I demonstrate(d) a capacity to interact appropriately in a 
variety of different social situations in the host culture 		0 1 2 3 4 5 
	I use(d) appropriate strategies for adapting to the host 
host culture and reducing stress 					0 1 2 3 4 5 
	I monitore(d) my behaviour and its impact on my 
learning, my growth, and especially on my hosts	 		0 1 2 3 4 5 
	I helpe(d) to resolve cross-cultural conflicts and 
misunderstandings when they arise/arose 				0 1 2 3 4 5 
(Federal EIL 20). 

These questions that together follow the dimensions of knowledge, skills, attitudes, and awareness, should all be addressed in the pre-and post-test that every Dutch student of English of Radboud University and Utrecht University who goes for a study abroad should fill in. However, these questions are closed questions which do not leave room for explanation and interpretation, and a student may answer socially desirable. Therefore, such a questionnaire alone would not be sufficient enough. 
	Moreover, as Deardorff already pointed out in her study, multiple methods should be used in a mix of qualitative and quantitative measurements. Only a pre-and post-test with closed and some open questions is not enough. The higher education institutions that were involved in Deardorff’s study all had an average of five methods per institution and a pre- and post-test were one of them. Deardorff, Sercu, and Williams demonstrate that American universities find internationalization and a study abroad very important, and Dutch universities like Radboud University and Utrecht University also stress the importance of internationalization. Therefore, the assessment methods that are used at American universities can also be used at Dutch universities. Student interviews were one of the methods that all administrators in Deardorff’s study agreed on as an appropriate assessment method and at all institutions interviews appeared successful. Therefore it is proposed here that Dutch universities could also use student interviews as an assessment method before and after a study abroad. In an interview the interviewer can ask for more explanation at a certain question. Before a student goes abroad, an interview will help to find out whether or not the student has gained the level of intercultural competence that is needed. In an interview before a study abroad students can be asked about previous intercultural experiences and if they have developed certain intercultural abilities. In addition, students can be asked about the level of intercultural awareness they think they have, if their study has prepared them enough for a study abroad, and what they think they will have achieved at the end of the semester or year abroad. In the interview the same dimensions as the ones mentioned by Byram can be discussed. An advantage of this is that the students have to explain and elaborate on their answers and when the students come back from their study abroad, their answers can be compared to the answers that are given in a student interview before a study abroad. Examples of questions about attitudes are whether students have certain attitudes towards the other culture, how open-minded they are towards other cultures, and attitude change after coming back. Knowledge competence can be tested by questions about the host country in terms of history, society, cultural traditions, and way of living. By asking knowledge questions, an interviewer can find out whether a student has the acquired knowledge of the host country. For skill competence a student has to go into more detail in his or her language skills and skills in the interaction with other people and dealing with different behaviour. For measuring critical cultural awareness a student can be asked to evaluate critically the values, perspectives, and practices in the own and foreign culture. After the study abroad a student can be asked the same questions and for every dimension the interviewer can ask a student how his or her perception of the host country has changed. The interviews before and after a study abroad can be compared and differences in attitudes, skills, knowledge, and intercultural awareness can be found and it demonstrates if and how a student has developed over time.  
	The IDI method, mentioned in the previous chapter, will not be used because it only contains closed questions and the questionnaire that is proposed here as a pre- and post-test consists of both closed and open questions. However, it is important to find out in which developmental stage of intercultural competence a student is and to find that out, questions can be asked that are related to a certain developmental stage, as developed by Bennett or Grant and Hayness. Students who went abroad with Erasmus have to write a self-report and even though these reports are meant for other students to read, it can be considered as a form of assessment. Therefore, a self-report before and after a study abroad is also proposed here as a method that can be used. In the report a student writes about the development of his or her intercultural competence level. Before a student writes a self-report, he or she will be given the theory of the developmental stages as developed by Bennett. A self-report makes a student aware of how intercultural competence develops in time and in what developmental stage he or she is before and after a study abroad. Using the information about the different stages of development as developed by Bennett, a student can discuss these stages and explain, before a study abroad, how the student perceives the host culture, stereotypes, cultural differences, and different worldviews. After the stay in the host country, a student can further discuss how the study abroad has helped him or her developing intercultural competence according to Bennett’s developmental stages. University teachers can use this information and conclude in which developmental stage a student was before the study abroad, and whether or not a student has gone through all the stages after coming back. 




Assessment type	Explanation	Skills that are measured
Pre-test 	The pre-test consists of both closed and open questions. The first part of the questionnaire consists of introductory questions about foreign language skills, previous cultural experience, and the amount of time spent abroad. The test is divided into the different dimensions developed by Byram. The closed questions have a scale from 0-5. Each dimension also has open questions in which students have to explain their answers at certain closed questions and they have to give examples.	-Knowledge (savoirs)-Skills (savoir     comprendre/apprendre)-Cultural Awareness (savoir s’engager)-Attitudes (savoir être)
Post-test	The post-test is the same as the pre-test. The closed questions have a scale from 0-5 and in the open questions students have to explain their answers.	-Knowledge -Skills -Cultural Awareness-Attitudes
Student interviews	The interviews take place before and after a study abroad. The interviewer can ask for more explanation. In the interview before a study abroad students can be asked about previous cultural experiences. In the interview the same dimensions as in the pre- and post-test will be discussed. In the interview after a study abroad the interviewer can ask students about the changes in attitudes, behavior, and cultural awareness.	-Knowledge-Skills-Cultural Awareness-Attitudes
Self-report	Students have to write a self report before and after a study abroad in which they write about the development of their intercultural competence. The theory of Bennett’s developmental stages will be given to the students and they have to discuss the different stages and how it applies to them. After the study abroad students can discuss the way they have developed their intercultural competence according to these developmental stages.	-Denial-Defense-Minimization-Acceptance-Adaptation-Integration

Table 3: Assessment Formats for Use at Dutch Universities

Using these methods will help Dutch universities to find out the development of intercultural competence of as study abroad through the Erasmus, ISEP, or the Harting program. It gives a university the opportunity to find out whether the values, aims, and objectives that are mentioned by the exchange programs have the result they claim. Using multiple methods at different points in time gives a more objective and precise result of how students have developed intercultural competence and the progress a foreign language student has made while immersed in another country, language, and culture. 
CONCLUSION

Gaining and assessing intercultural competence is more important than it may seem at first sight and gaining full intercultural competence asks much effort and time. In a globalizing world where different cultures meet and live together, it is important to understand and value other cultures with all differences in habits, values, traditions, and customs. Internationalization has become very important over the years and in education it has become important that students learn how to deal with people from other cultural backgrounds. Dealing with people from other cultures also contributes to the personal development of a student. Universities think that internationalization is very important and students often are encouraged to spend a semester or a full year at a foreign university. Universities and exchange programs claim that during their stay abroad, students will develop a high level of intercultural competence. To find out how students have developed and increased their intercultural competence, it is very important to assess the level and development of intercultural competence before and after a study abroad. At Dutch universities students can study abroad through exchange programs. However, Dutch universities do not (or very little) assess the effect of their exchange programs and the development of intercultural competence. Therefore this thesis aimed to provide an extensive framework of literature about three exchange programs, definitions of intercultural competence, the importance of assessing it, and the assessment. This framework provided enough material to set up assessment methods that can be used at Dutch universities to assess the level and development of intercultural competence of their students before and after a study abroad. Especially for language students, in this case students of English and American studies, it is important to acquire a high level of intercultural competence. The assessment methods that are discussed in chapter four in this thesis are designed for assessing students of English and American Studies at University Utrecht and Radboud University Nijmegen who go abroad to the United States, the United Kingdom or a partner university in Europe. The students go abroad with ISEP, Erasmus, or the Harting program, but the methods that have been designed here can also be used in general for a study abroad. 
	The values and aims of Erasmus, ISEP, and the Harting program, mentioned in chapter one, showed what the programs think is important during a study abroad. All three exchange programs find gaining intercultural competence during a study abroad very important. The programs all claim that they improve intercultural competence and that a student will achieve the aims of the program. Dutch students, and especially students of English and American Studies, go to the United States or the United Kingdom for a study abroad. However, the aims of internationalization efforts from Radboud University and Utrecht University and the aims of the exchange programs are similar and therefore methods that are used in the United States can also be used in the Netherlands. 
The various definitions mentioned in the second chapter showed that many scholars in the field of intercultural communication have developed their own theory of what intercultural competence consists of. According to Grant and Hayness, intercultural competence consists of three dimensions, namely knowledge, affective, and skill competence. In 1997, Byram developed a theory about intercultural competence that consists of five dimensions, namely knowledge, skill of interpreting and relating, skill of discovery and interaction, attitudes, and cultural awareness. In a study by Deardorff, intercultural scholars and administrators from higher education institutions from the United States had to agree on a definition of intercultural competence. The scholars and administrators preferred a broader definition of intercultural competence, but it also included all the aspects that Byram included in his definition. Even though small differences can be found in these definitions knowledge, skills, cultural awareness, valuing and understanding cultural differences, and empathy can be found in every definition. 
Chapter three emphasized the importance of assessing intercultural competence and discussed several methods that have been used at universities in the United States. Deardorff concluded that it is important to use multiple methods and the higher education institutions that participated in the study all had an average of five methods that are used per institution. Assessing intercultural competence with just a questionnaire with closed questions is not enough, because studies by Deardorff and Sercu indicated that students may answer as is socially desirable, it is important to assess students at more points in time, and multiple methods should be used. Therefore, the higher education institutions in Deardorff’s study all used student interviews and it proved to be successful. In student interviews teachers are able to judge students better, and students have more space to explain and elaborate on their answers. Standardized tests like the Cross-Cultural Adaptability Inventory (CCAI) and the Intercultural Development Inventory (IDI) have shown mixed results. Especially CCAI is not considered trustworthy enough. Since both tests are self assessment and students have to rate themselves, these tests are also considered not sufficient, because of the danger of answering socially desirable. 
Chapter four aimed to provide methods that can be used at Dutch universities to assess intercultural competence for students of English and American Studies from University Utrecht and Radboud University Nijmegen. According to Deardorff, it is important to assess students at more points in time; therefore it is proposed that students should take a pre- and post-test to measure the level of intercultural competence. The pre-and post-test consists of closed and open questions and the test is divided into the dimensions developed by Byram. Just a pre- and post-test is may not give the most reliable results and therefore interviews can take place in which students have the opportunity to explain their knowledge, thoughts, views, and attitudes about other cultures and the own culture. In an interview students can also be better judged whether they have acquired the expected level of intercultural competence. After a study abroad, the interviewer can ask a student how a student has changed during the study abroad. In this way it can be determined how a student has developed his or her intercultural competence and in which developmental stage of intercultural competence, as developed by Bennett, a student was before a study abroad and where he or she is after coming back. Students can also be asked to write a self-report on the development of intercultural competence in which they explain how they have developed and changed. In the report, a student can discuss the developmental stages and how these stages are applicable for him or her. Writing a self-report before and after a study abroad will help determine in which developmental stage of intercultural competence a student is and whether or not a student has made the progress that is expected by the exchange program and the university.   
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